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Abstract 
Emerging from projects that have involved working with primary school children in school-
related research, this paper offers suggestions of how drawing as a main data gathering tool 
can be either constructive or of little value. The qualitative research projects included 
investigating school improvement and school design in which freehand drawing was used in 
different contexts with young people. In many cases, the value of the visual data was high, 
contributing strongly to the research aims. In some, however, the work was of little value in 
contributing any meaningful data to address the research questions.  
 
Assessment of the visual data in relation to the contexts in which they were produced 
suggests ways in which using visual research when working with children can produce useful 
data and identifies contexts that may result in nugatory data. In one project, for example, 
children’s drawings were the major data source for research about their concepts of ideal 
learning environments. In assessing the usefulness to the research of the data provided by 
the drawings, observations developed regarding teacher influence. In a similar project 
relating to school library design, the materials provided to the children, as well as the time 
available and the influence of peers, appeared to make a difference to the quality of the 
data. This paper discusses these variables and proposes recommendations to support the 
production of quality visual data when working with children.   
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Using drawing in research with children: Lessons from practice 
 
Introduction 
Over the past ten or more years, I’ve used freehand drawing in a variety of ways to obtain 
data from young people in a range of research projects. The qualitative research projects 
included visual metaphors through group brainstorming to consider barriers to tertiary 
education, and investigating school design in which freehand drawing was used in different 
contexts with young people. In many cases, the value of the visual data was high, 
contributing strongly to the research aims. In some, however, the work proved to be of little 
value in contributing any meaningful data to address the research questions.  
 
Assessment of the visual data in relation to the contexts in which they were produced has 
suggested ways in which using visual research when working with young people can produce 
useful data and identifies contexts that may result in nugatory data. In one project, for 
example, children’s drawings were the major data source for research about their concepts 
of ideal learning environments. In assessing the usefulness to the research of the data 
provided by the drawings, observations developed regarding teacher influence. In a similar 
project relating to school library design, the materials provided to the children, as well as the 
time available and the influence of peers, appeared to make a difference to the quality of 
the data. This paper discusses these variables and proposes recommendations to support 
the production of quality visual data when working with children.   
 
Rationale for using drawing as a data gathering method with children. 
As a method of gathering data, children’s drawings can provide fun-filled and imaginative 
ideas. Drawing has been identified as an aid to problem-solving: as Arnheim (1969) stated,   
drawings, paintings, and other similar devices serve not simply to translate finished 
thoughts into visible models but are also an aid in the process of working out 
solutions of problems. (p. 129) 
Also, the National Review of Visual Education (DEEWR, 2009) in Australia asserted the 
primacy of visual language ability, or ‘visuacy” in problem-solving, 
 
In a study of disengaged high school students, Young (2009) found that: 
“Drawing may help students to engage with in-school reading and writing by 
facilitating rapport with their teachers, enjoyment of assignments, and enhanced 
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self-esteem and self-efficacy. Drawing also may assist students with reading, oral 
language, and writing skill development. Certain tensions may arise with the 
classroom use of drawing, suggesting that students require choice and voice in using 
drawing as a bridge to in-school literate practice.” 
The usefulness of drawing as communication has been highlighted by, for example, Weber 
and Mitchell (1996) who remind us, drawings ‘‘can express that which is not easily put into 
words: the ineffable, the elusive, the not-yet-thought-through, the subconscious’’ (p. 304). 
 
While very young children may not be able to produce visual work that is useful as primary 
data, Barazza (1999) noted that by 8 years of age, children’s cognitive development has 
generally reached a point of ‘visual realism’ where they begin to draw from a particular 
viewpoint, use proportions and work out relationships accordingly, showing parallel 
intellectual development and drawing development. Other studies have shown that by ages 
7-9, “children have developed a graphic language … including specific symbols and rules of 
spatial organisation” (Walker, 2008, p. 97) and at around age 9-11 they strive for greater 
accuracy (see also Barazza, 1999). That graphic language has its place in research with 
children. Visually-based data gathering has become accepted as a valid method of enabling 
student voice in school improvement (Barraza, 1999; Buldu, 2006; Carrington, 2007; Schratz 
& Steiner-Loffler, 1998; Shratz-Hadwich, Walker & Egg, 2004) with the literature including a 
range of international studies in which children’s drawing has been the key data source (see, 
for example, Lodge, 2005 [UK]; Pehlivan, 2008 [Turkey]; Labitsi, 2007 [Greece]; Yuen, 2004 
[USA]).  
 
Schratz and Steiner-Löffler (1998) suggest that image based research can provide avenues 
into “the inner world of school from the pupils’ perspective” (p.236) while Walker (2008) 
states that children’s images are “a rich source of qualitative data” (p. 100), and Barraza 
(1999) agrees that “children's drawings are useful tools in providing valuable information for 
the assessment of children's environmental perceptions” (p. 49). Drawings help to extend 
student voice and participation in education (Carrington, Allen & Osmolowski, 2007; 
Carrington, 2007) contributing to change and progress in schools. Further reasons to employ 
drawing with children, I suggest, are that it 
 allows children to relinquish conceptions of conforming with the supposed 
requirements of adult researchers; 
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 permits exploration of imagination; 
 increases opportunities for NESB and less articulate children to contribute their 
‘voices’ to research; 
 articulates “the hundred voices of children” (Malaguzzi, in Edwards, Gandini, & 
Forman, 1998, p. 3); and 
 can be culturally appropriate (e.g., for Indigenous children). 
 
Limitations 
There are, as with any methodology, limitations to the use of freehand drawing as a 
research tool with children. As Yuen (2004) points out, for example,  
For some children, drawing may be a barrier to the flow of ideas required for 
discussion in focus groups. There may be children who do not like drawing or feel 
that they are not good drawers. Consequently, the children might become 
preoccupied with their dislike or perceived inability to draw. (p. 480) 
 
Further, drawing on its own is insufficient and open to misinterpretation. Yuen (2004) 
discusses the use of drawings in conjunction with verbal interaction to help ensure that the 
researcher's findings are representative of the children's perspective. Discussion with the 
creators of the drawings or their written descriptions, for example, are essential sources of 
triangulation to avoid interpretive errors, especially adultist interpretations of the content 
(Darbyshire, MacDougall & Schiller, 2005). 
 
Moreover, it is tempting to employ drawing in research with children because of its novelty 
value and it may be particularly appealing to researchers with strong visual-spatial 
intelligence. Regardless of the benefits, however, and no matter how much fun and how 
inspiring the drawings may be, it is essential to ensure that that drawings will provide 
meaningful data that would otherwise not be as readily accessible. Also, it must generate 
data that can be analysed in such a way that it is useful and authentic. I have written 
elsewhere about analysing freehand drawing (Bland, 2012), but it should be noted that little 
advice is available regarding analysing drawing for meaning, particularly in the field of 
education (Sharp, 2009). In the main, drawing as a data gathering tool has been confined to 
media research (Bragg & Buckingham, 2008) and visual anthropology (Bell, 2001) and is also 
used, to some extent in research relating to psychoanalysis and cognitive development 
(Diem-Wille, 2001). There is no doubt that freehand drawings can provide a richly creative 
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and colourful data source for visual researchers, but models of good practice in any form of 
image-based research outside of anthropology and ethnography (Prosser & Schwartz, 1998) 
centre mostly on photography and film leaving the other visual arts “somewhat out of the 
discussion” (Galman, 2009, p. 198).  
 
Drawing as primary data 
Once a decision to employ drawing as a primary data source has been made, consideration 
has to be given to the type of the method that will be of most benefit and that is most 
appropriate to revealing the ‘voices’ of the age group of the participants. These include: 
 Visual metaphors 
 Concept mapping (mind-maps) 
 Imaginative responses 
 Realistic depictions 
 
Visual metaphors and mind-maps 
Freehand drawing was central to two research projects I led that involved marginalised 
students from schools serving low socio-economic communities. The position of both 
projects was that new ways of understanding resistance, disaffection, disengagement and 
exclusion were needed, based on the voices of young people themselves. They aimed to 
“excavate the meanings” of concepts such as disengagement from the inside and to then 
use these new understandings to construct more accountable school regimes that can make 
a difference to the lives of the most disadvantaged (Smyth, 2006, p. 288). As well as 
contributing to school improvement, their agenda was transformative in helping students 
“move from silence and invisibility to influence and visibility” (Rudduck & Flutter, 2004, p. 
152). Even though as facilitators we established a protocol of equal partnership in the 
research process, students who had been marginalized and mostly prevented from 
contributing their voices to educational forums had, as predicted, difficulty in adjusting to 
the novelty of collaborative research with adults (Rudduck, 2003). Such students tend to be 
disinclined to question and correct adults, uncertain of their own place in the power 
relationship that defines teacher-student interactions.  It was necessary, therefore, to find 
ways in which the students would be willing, and feel competent, to share their views and 
experiences. As stated by Fielding and Rudduck (2002),  
there are many silent or silenced voices - students who would like to say things 
about teaching and learning but who don't feel able to without a framework that 
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legitimates comment and provides reassurance that teachers will welcome their 
comments and not retaliate. (p. 2) 
 
Novel and imaginative methods were required to assist students to voice their concerns 
openly and freely while teachers could feel unthreatened by the possibilities of hostile 
student views. Engaging student imagination was, therefore, a key focus of the approach 
taken by both projects.  
 
The first project was one of my earliest ventures into visual methods, and the site for my 
PhD studies. Groups of marginalised high school students from low SES schools undertook 
action research to investigate the reasons for apparent low aspiration for university, while 
my own meta-research examined the efficacy of the students-as-researchers model in re-
engaging them with mainstream schooling. Yuen (2004) advocates the use of drawing in 
focus groups with young people and this approach presented the avenue for the students to 
express their ideas. They used drawing, initially, as a brainstorming tool that provided 
motivation and a fun environment to overcome the reticence to speak out. The use of visual 
narrative techniques not only gave licence to students’ creative imaginations in the choice of 
image and framing the image to evoke a particular message, but also required the students 
to activate their critical imaginations in delving deeply into the thoughts that led to the 
initial construction or choice of image. Student groups created drawings and flow charts on 
butchers’ paper that described how they viewed their school experience and potential 
futures. Each group was asked to give a verbal explanation of their work to the whole forum. 
Many of the brainstorming groups drew on pictorial representations, developing their own 
visual metaphors. One group, for example, used a spider web metaphor, dividing their page 
into segments, each representing a stage of school life and the changing relationships 
between the spider (the teacher) and the flies (the students), with the spider becoming less 
central and, ultimately, absent from the sequence. Two groups used a ‘journey’ analogy 
expressed visually through progressively changing vehicle sizes, fuel needs, and potential 
destinations.  
 
As well as helping the students to clarify their thinking, the group drawing exercise was 
useful in exposing misunderstandings, such as that of one group regarding ways of obtaining 
university qualifications. Another group depicted a simple dichotomy of earning versus 
laziness, emphasised in a written interpretation of what they had drawn:  
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“Instead of lazing at home and earning no money he decided to earn money in the 
end and he learnt with a job how to spend his money efficiently. And decided to use 
his money to retire and go to a retirement home and let his family visit him every 
week.”  
Such insights into students’ (mis)understandings of post-school life could inform and 
improve careers counselling at the school level, while the  brainstorming technique in 
general was effective in engaging students’ critical imaginations, providing them with an  
opportunity to consider new perspectives on issues of significance to their school lives. This 
type of research requires higher order thinking incorporating critical perspectives and 
reflection of the social, cultural and political environment of school (Carrington, 2008). The 
students’ empathic imaginations were also engaged, as demonstrated in their willingness to 
see the issues through others’ eyes when considering external factors that influence 
academic achievement and interest in school.  
 
The second project investigated the phenomenon of middle years disengagement from the 
perspective of the students themselves. The project was initiated in response to issues 
raised in various forums regarding the apparent high level of disengagement from classroom 
learning among students in Years 8-10 in schools that served low SES communities. Having 
introduced the students to a variety of research methodologies, they investigated specific 
issues with their peers in their own schools. One student group identified bullying in their 
school as a major factor in disengagement. Their research involved asking their peers to 
draw their concepts of bullying, providing a non-intrusive but still insightful way to gather 
deep data. They analysed the drawings they had collected from a random sample of Year 8 
students that included roughly equal proportions of males and females. They found that 
80% of bullies were depicted as “male, who are threatening, tough, confident, snarling, big, 
spikey-haired and muscular” (student research report), usually acting individually. Female 
bullies were seen as the ‘cool’ types who usually bullied in groups (a finding that reflects 
current research on the syndrome of ‘ mobbing’ as a gendered form of non-physical 
bullying). Victims were 56% male and were generally depicted as “small, nerdy, insignificant 
and by and large sad, crying and terrified … Their heads can be filled with taunts and they 
can feel left out and alone, perplexed”. The students’ analysis stated that “these pictures 
painted a thousand words each and conveyed aggression, intimidation and subtle 
manipulation which creates, in turn, an environment of terror and misery for their victims”.   
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The two projects provided space for metaphor and mental imagery, key components of 
students’ “toolkits for learning” (Egan, 2005, p. 1). The combination of these tools through 
the construction of visual metaphor, particularly in a group activity, was a powerful way for 
the young people to develop their own rich understandings and to gather and contribute 
meaningful data to participatory research.  
 
Imaginative concepts and realistic depictions 
Idealised learning environments were the focus of two Queensland projects in which 
drawing was the key method for young people to contribute data. Firstly, the ‘Imagine a 
School…’ project, conducted with nine primary schools in Queensland, was designed to 
obtain children’s ideas about how schools could be differently conceived. Schools were 
provided with optional lesson plans and encouraged to allow free rein to be given to 
students’ imaginations. The project garnered a wealth of ideas, some totally fantastic, and 
others quite mundane, but most with some level of critical thinking applied to the 
possibilities of schooling. Essentially, written descriptions of the concepts were also 
requested to help with analysis. In this project, the drawings were created individually in 
class with the contact with the researcher being only via letter and email.  
The images created by the students were on the whole delightfully imaginative and full of 
ideas that adults would be highly unlikely to produce: schools in the rainforest, on beaches, 
in trees, under the ocean and flying around the world were among the creative ideas 
submitted in highly colourful images. One school in particular, however, submitted a 
collection of children’s work that was all floor plans and site maps. It appeared that the 
teacher influence was very strong and that the class had been directed to draw plans and 
think about what rooms were needed and how they should be furnished, resulting in a great 
deal of similarity in the key features and little application of imagination.  
Secondly, student voice relating to library design and use was sought in a later project, 
asking primary school students to use their imaginations to draw their ideas of ideal learning 
spaces.  In this case, the researchers were present and directed the sessions at each of the 
seven schools. Students were given minimal instruction other than to use the materials 
present (pencils, coloured felt-tip pens, coloured crayons and white A4 paper). These 
drawing episodes took place in the school libraries during regular school hours with students 
working individually on their drawings for 20 to 30 minutes. An exception was a school 
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where the student group was far more animated and collaborative. This was seen by the 
researchers as an indication of the very different level of ownership of the library among the 
children who chose to work together although creating individual drawings. The result could 
be understood as a mosaic of the combined ideas resulting from the constant interactions 
and excited sharing of concepts among the group.   
 
This project raised issues around group and individual drawing not only in the school 
mentioned where a group approach was their choice, but with other students working in a 
shared space and thus sharing ideas. For example, one boy announced that his ideal learning 
environment included a roller-coaster travelling around the school to deliver students to 
classrooms. With that, the other boys in the small group decided to also include roller-
coasters in their drawings.  
 
Another issue that arose in that project related to the material provided to the students 
when working with the first few schools. In every case where a choice was given, the 
students opted to draw with a pencil and then colour-in or colour-over the pencil lines. This 
approach led to limited spontaneity and was very time-consuming. The researchers 
determined that, for the rest of the participating schools, only coloured marker pens would 
be provided. This resulted in relatively unconstrained, extemporised images that were 
created fairly quickly.  
 
In all participating schools, the location of the activity also had an impact on children’s 
thinking and the degree of imagination contributing to their artwork. Situating the children 
in their school library for a project aimed at re-imagining school libraries was, perhaps, a 
mistake as the children were surrounded by familiar spaces and objects that intruded on 
their imaginations. By removing the children from those surroundings to, for example, a 
university campus, the unfamiliar helped to create a more open-minded approach to their 
thinking and the artwork.  
 
The level and type of supervision has also been a factor in each of the projects. Ideally, the 
facilitators should be able to inspire creativity and construct an environment that is also 
inspirational. The presence of ‘authority figures’ has been seen to have a negative affect on 
creative thinking while researchers who are able to establish a positive rapport with the 
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participants have shared their enthusiasm and contributed to deeper levels of critical and 
imaginative thinking.  
 
From these projects, then, useful insights can be developed regarding ways to obtain the 
most valuable data for research purposes. The act of drawing itself can help to create a 
relaxed and informal environment, conducive to young people’s expression of deep 
understandings. Every situation, though, will be different but in all cases there is a need to 
set clear parameters while creating mental and physical spaces for imagination to work.  
 
Setting the parameters 
Will drawings help your research? 
As mentioned above, there is novelty value in using drawing to gather research data and 
there may be a temptation to employ this method without thoroughly thinking-through the 
processes or the requirements. The first consideration of course is whether this is the most 
profitable way to achieve the data you hope for. And this is followed by the question of 
analysis – once you have the data, what means do you have to analyse it and to ensure that 
it remains authentic.  
 
Choosing the drawing activity 
The choice of drawing activity is dependent on the type of data required. Concept mapping, 
or mind-mapping, is most useful for creating environments and gathering data in which 
critical thinking and awareness raising, or what Freire (1998) called ‘conscientization’, is 
necessary. It is particularly useful in focus groups, helping young people to work together to 
generate ideas. It is especially advantageous where the young people are not used to 
speaking their minds in educational situations involving participation with adult researchers. 
Within such groups, visual metaphor has proved useful for communicating ideas, emotions, 
and empathic imagination.  
 
Free expression, on the other hand, is most useful in encouraging creative imagination. As 
Young (2009) points out, drawing can assist students with reading, oral language, and 
writing skill development; it can be a valuable tool to enable participation of students who 
are unfamiliar with the English language or have other difficulty expressing themselves 
orally.  
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Ownership of the space  
No environment will be neutral, but the choice of environment will have an influence on the 
participants’ thinking, either enriching or limiting the production of quality data. A key 
consideration is the ‘ownership’ of the space: if the participants are working in a space they 
consider to be owned by familiar adults controlling the research site, they may well feel 
restricted in what they can contribute. In research on school design, for example, being 
situated in a classroom, surrounded by features and authority figures that form part of 
everyday school life may impose restrictions on children’s thinking, whereas situating the 
activity in, for example, a shopping centre or theme park could help to create fresh avenues 
of thought.  
 
Ownership of the project 
Whatever the eventual purpose of the project, whether to contribute to theory or if there 
will be practical outcomes, the purpose needs to be made clear to ensure the participants 
feel some sense of ownership. In the ‘Re-imagining Learning Spaces’ project, for example, 
participants were aware that their work would contribute to knowledge even though no 
direct input would be made into re-designing their schools or libraries. Young people 
generally appear to be very willing to participate in visual research and can be as excited by 
it as the researchers themselves if they know the purpose.  
 
Creating an environment that produces the most profitable results. 
Supervision 
As with the ownership of the research site, the presence of supervisors can also influence 
young people in a variety of ways. The participants, for example, may feel a need to conform 
to ‘acceptable’ ways of thinking while teachers may attempt to be a positive influence and 
thus skew the data. Teachers’ instructions, even when meant to be helpful in describing the 
task, may impose unintended, or intended, control; e.g., limiting the students’ drawings to 
floor plans as in the Imagine a School project, or suggesting possible ideas to students for 
inclusion or exclusion in their artwork.  
 
Where the research is conducted across multiple sites, the presence of the researcher is, 
generally, advisable to ensure a consistent approach and that comparable data are obtained 
across all sites. In cases where the research is conducted remotely, the degree of instruction 
provided will determine the quality of the data (see the appendix for a sample of an optional 
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lesson plan). In each circumstance, consideration must be given to the type and level of 
instruction given not only to the participants, but to the person supervising the drawing 
activity. This requires sufficient information being given to the supervisor together with 
advice about how, when, and where to conduct the activity. 
 
Individual or group 
The research methodology and the type of drawing tool will determine whether the 
research is carried out as an individual activity or in a group. While a focus group can use 
drawing very effectively to combine ideas and to generate deeper data, the proximity of 
peers can negatively influence individual drawing activity: e.g., peer discussion can lead to 
sharing ideas, thus affecting the concepts and imaginative thinking of some participants 
leading to a lack of originality in the data.   
 
Time available 
The time available for the drawing activity is a further influence on the quality of the data. 
Where there are no restrictions on time, the data can be rich in detail. Where limited time is 
available, extra consideration has to be given to factors such as the information and 
guidance given to participants and the material provided for the activity. In the Reimagining 
Learning Spaces project, for example, the primary school students involved tended to draw 
with a pencil and then colour-in. If this is acceptable to the researcher, almost double the 
time is needed than when direct drawing with coloured pens or pencils.  
 
Materials 
In the first schools participating in the Reimagining Learning Spaces project, the children 
were presented with a choice of drawing material: coloured pencils, felt markers and regular 
pencils. Most chose to draw in pencil and then to colour-in, or colour-over, possibly based 
on a formalised process of how students have taught to draw. This method not only took 
more time than was available, leading to incomplete work, but it also limited spontaneity 
and, therefore, the application of unfettered imagination. Where more detailed, realistic 
representation is a requirement of the research, however, limiting the drawing tools to 
pencil or black pen may be desirable.  
 
The size of drawing paper must also be considered and, while A4 paper may limit creativity 
to some extent, it is mostly necessary not to exceed that size where photocopying the work 
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is part of the process of organising the data. For brainstorming and focus groups, on the 
other hand, large sheets of butchers’ paper remain the ideal base, encouraging a communal 
approach to drawing. Digital photographs can easily convert the large scale images to a 
manageable format for data analysis and storage.  
 
Triangulation  
Finally, it has to be emphasised that while freehand drawing is an exciting and valuable 
means of gathering data, it is far too open to misinterpretation and must be accompanied by 
written or spoken description. Particularly in research with children, adultist interpretations 
of the drawn data can lead to minor misunderstandings or gross distortions of the data. 
 
Conclusion 
In conclusion, while recognising the limitations of drawing as a research method, it is highly 
valuable when working with children and young people, especially those who are not used 
to being able to freely express their thoughts and imaginative ideas. It is essential, however, 
to pay attention to creating an environment that is conducive and appropriate to the 
required data. When the preparatory work is done well and all the features of the research 
activity are considered, the resulting data can be richly rewarding, exciting, and high quality.  
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SAMPLE OPTIONAL LESSON PLAN 
 
 
Project purpose 
Students at participating schools are invited to engage in this project. The major purpose of 
the project is to gather annotated drawings with up to 100 words of text, illustrating their 
ideal school. The drawings and text will be analysed and compared across school types (eg, 
size, geographical location) to obtain a better understanding of the needs and educational 
desires of young people in relation to changing learning environments.  
 
It is anticipated that the findings will inform consideration of the design and use of 
educational spaces. Drawing ability will not be a factor in allocating these awards. 
 
Year levels 
 Students in Grades 5 and 6 
 
Activities 
 
The notion of ‘school’ or ‘learning environment’, as it applies to this project, can be as broad as the 
children’s imaginations allow: from buildings to wired environments, in the real world and beyond.   
 
Sample stimulus questions to help to get the students thinking about the general concept of 
‘educational spaces’, e.g.: 
What does the idea of ‘school’ mean to you?  
How, when and where do you learn best?  
Do schools need to have classrooms, buildings, etc? Why? 
What things help you to learn? 
If you could choose to do school lessons anywhere, where would you choose? 
If you could design a school, where would it be? What shapes would you use? What 
special areas would you include? 
 
Individual drawing/painting of an ideal ‘education space’ on white A4 paper*. 
Written explanation (100 words max.) to accompany the visual product 
 
Objectives 
The students will create a drawing/painting, with explanatory text, in black and white or 
colour via a variety of media (paint, markers, inks, coloured pencils, etc.) to convey ideas 
about an ideal learning environment.   
 
Vocabulary:  
Education spaces, learning environment, imagination, design. 
 
Outcomes 
The students will express visual ideas, feelings, and values through the use of art elements 
and design principles.  
 
Special instructions 
 The drawings can be about any aspect of ‘learning spaces’ such as classrooms, school 
grounds and buildings, idealised places to learn, or completely imaginative places.  
 Notes or ‘labels’ can be applied to the drawings to help explain any aspect. 
 When the drawing is complete, the students are asked to write up to 100 words on the 
form supplied to supplement the visual product – eg, to say what is ideal about their 
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imagined school, or to further explain the drawing and why they have chosen particular 
shapes, colours, etc. 
 Although well-developed drawing skills could enhance the visual imagery, ability to draw 
in a representational fashion is not necessary for this project. The supplementation of the 
images with written text or annotation should help to ensure that the children’s 
meanings are made clear. 
 It would be greatly appreciated if the drawings could be submitted by XX/XX/XX. 
 
Time 
30-60 minutes 
 
Resources 
 A4 sheets of paper for each student (please use A4 size only to facilitate mailing and 
scanning to the project website) 
 Drawing/painting tools, any media 
 One submission entry form per student  
  
Advance organisers 
Ideas can be discussed with the students to stimulate their thinking (without limiting their 
imaginative responses). Students could test out some ideas as homework prior to the lesson.  
 
Assessment-evaluation:  
Does the drawing convey ideas about learning spaces?  
Does the drawing show an imaginative response to the theme? 
Does the written component help to explain the visual component? 
 
Other Teaching Aids and Resources:   
Examples of students drawing about or assisting in school design, eg: 
Burke, C., & Grosvenor, I. (2003). The school I’d like: Children and young people’s reflections 
on an education for the 21st century. London: RoutledgeFalmer. 
Sack-Min, J. (2008). Teens help architects redesign schools. American School Board Journal, 
January 2008, accessed 21 September 2008, from 
http://web.ebscohost.com.ezp01.library.qut.edu.au/ehost/pdf?vid=5&hid=106&sid=6ff
b5675-1536-4ede-983e-b3507273a6ad%40sessionmgr9 
 
Higher order thinking skill questions:   
What did you have to think about to create this drawing?  What kind of things did you want 
to include to convey your ideas?  Why were the shapes and colours chosen?  Do you think 
this was an interesting idea?  Why or why not? 
 
Related activities: 
SOSE - The history of schooling in Australia; Indigenous education; rural education; local 
community educational provision and needs. 
 
 
*Please note: 
 Drawing ability will not be a factor in the research. 
 This lesson plan is provided as a suggestion only, and is not intended to be prescriptive.  
 
Thank you for your involvement and cooperation.  
 
 
